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The paper intends to present the extent of the involvement of the school counselor in the gifted children education. 
The theoretical framework is based on a study of the recognized perceptions of the counselor role within the 
different counseling models for gifted. 
The research intends to figure out the role of the counselor within the educational team of gifted children from the 
teachers` and parents` point of view. The research was done on a sample of 641 subjects, 556 teachers and 85 
parents of the gifted and it tries to emphasize the counselor role expectations. The hypothesis of the study was that 
the counselor is part of the collaborators team of the teachers and parents in the gifted child education. 
The results showed a positive perception about the counselor as an important agent in gifted education. This means that it is 
necessary the development of the psychopedagogical assistance services specialized for gifted children. 
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1. Introduction 
The counseling for gifted children requires some answers to the questions like the following: Are the 
experiences of the gifted children different from those of regularly children? The social-emotional development of 
the gifted differs from the one of normal children? Have the gifted child unique social and emotional needs? Besides 
these questions, it is important to take into account the personality of the counselor as the agent who involves into 
the developmental counseling process of the gifted. We have tested the impact of the counselor into the mind of the 
teachers and parents in order to see what are the attitudes towards the counseling services. We have tried to survey 
the teachers and parents perceptions of the specialized counseling services through identification the image of the 
counselor and his role within gifted education. The literature presents a shortage of counseling personnel trained to 
work with gifted students and their families (Moon, Kelly, Feldhusen, 2004). 
 
 
* Corresponding author. Tel.: 0040744520373; fax: 0040 230 520465. 
E-mail address: iadina@usv.ro. 
© 2011 ublished by Elsevier Ltd. Open access under CC BY-NC-ND license.
Selection and/or pe r-re i w under responsibility of Dr Zafer Bekirogullari.
1877-0428 © 2011 Published by Elsevier Ltd. 
Selection and/or peer-review under responsibility of Dr Zafer Bekirogullari.  
doi:10.1016/j.sbspro.2011.11.280
Open access under CC BY-NC-ND license.
592  Aurora ‚Äì Adina Ignat / Procedia - Social and Behavioral Sciences 29 (2011) 591 – 595
1.1.  &RXQVHORU¶VDWWLWXGHVDQGUROH 
In order to establish a good climate for self-disclosure and for the social and emotional development of the gifted 
child, the counselor should cultivate the open and flexible attitude toward a counseling relationship based on help, 
cooperation and flexibility; the counselor also need to promote an unconditional acceptance attitude, congruence (as 
a result of the high level of social and emotional development), empathy. 
Some suggestion to be followed by the counselor: 
- to be clear and constructive regarding any developmental area in order to find out different accessing modalities; 
- to provide opportunities for the gifted students to develop and to optimize their abilities; 
- to make connection between the messages he launches and the students` experiences in order to assure the 
maximum emotional involvement of the gifted children; 
- to acknowledge and to comment the contribution of all the children; 
- to value each member of the group, giving though the uniqueness feeling; 
- to convey positive expectations and feedbacks; 
- to offer immediate, clear and constructive feedback,; 
-to facilitate the feedback in between the participants, within the group counseling; 
-to be generous in appreciations, to acknowledge the strengths, the qualities, the answers, the capacity and the 
potential of every student; 
-to name clearly the behaviors, to give name to the actions of the children and to analyze the actions (label the 
behavior and not the person); 
- to use efficient communication techniques, active listening, to promote the dialogue and to ask open questions for 
reflection facilitating; 
- to establish an appropriate friendly climate and a trustful atmosphere; 
- to evaluate the affective state of each participant at the beginning of the counseling session. 
Brigman & Goodman (2001) establish as the main responsibilities for the counselor who are working with groups: 
personalization (encouraging the direct communication for the group members, the facilitating the face-to-face 
relationships through a circle design); structure (the ability to give clear bench marks for each counseling session 
through the explanation of the topic, the time limits, this structure is very motivating for involvement in activity, 
from the student point of view); modeling and coaching (modeling is central for role play; coaching is about the 
positive feedback after the role play is finished); connection (the counselor facilitates the sharing the similar 
experiences of the members, in order to show that the other have the same ideas and feelings, so that the counselor 
helps to build the belongingness feeling and the group acceptance); giving the empathic answers (through 
paraphrasing and feeling reflection); the skills to involve all the participants (using techniques to make possible the 
dyad communication, appropriate nonverbal behavior); summarizing and goals setting (at the end of each session the 
counselor summarizes the lived group experiences and ask the participants to do the same). 
1.2. The role of the counselor from different counseling models¶SHUVSHFWLYH 
 It is important for us to find out the role of the counselor for gifted counseling as it is seen through the different 
counseling models. We have chosen some counseling models and we have tried to identify the main characteristics 
of the role of the counselor and the specific of the counseling relationship. 
The counseling model of Sal Mendaglio (Mendaglio, 2007) is affective ± cognitive therapy for counseling gifted 
individuals and is based on his conception of giftedness which consists of two types of characteristics: cognitive and 
affective. 
The role of the counselor is to conduct flexibly the counseling process using a specific model. The counselor 
combines roles of facilitator, educator or a solving-problem person and he develops a process which begins with a 
non-directive approach and after it evolves into a directive one, with an assumed didactic role. 
The counseling relationship is a critique ingredient within the efficiency of the process ± it should be strong and for 
this to happen it is needed æ secure environment, and the counselor should prove empathy, congruency and 
unconditional acceptance; o good counseling relationship bring out accurate and validated information from the 
client; the counseling relationship is unique within the general filed of relationships ± it is unidirectional, it is built in 
order to satisfy the needs of the only one part (the client). 
V. Thomas, K. Ray, S. Moon propose the systems approach to counseling gifted individuals and their families and 
this model integrates the experiences of each of the authors as family therapist practitioner(Volker Thomas), gifted 
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education ( Sidney Moon) or counseling (Karen Ray). This model includes three different models which operate 
with the systemic perspective: Belin ± Blank centre Model (Colangelo and Davies, 1997), the structural - strategic 
approach and the postmodern ± imaginative approach. From this point of view the counseling relationship is an 
extremely important part within the process / the counselor establishes relationships with each member of the 
family, he establishes relationships with the representatives of some external systems to the family which affect the 
family functionality. The role of the counselor is conceived as a changing one during the process: at the beginning 
the counselor is an educator and a person who gives another approach to the problem, then he becomes a negotiator 
and he chooses the problem to work on (usually this is a different problem comparing to the initial problem the 
family bring). The counselor is also an ally within the resources identification process and then he is an expert in the 
issues worked on, a link between family and other groups of interaction, a guide who assist the family all the way 
long and, finally, an observer of the family growth celebration. (Thomas, Ray, Moon, 2007, p.84) 
Jean Sunde Peterson promotes a developmental model for gifted counseling. Within her model the counselor role is 
a complex one since it begins with the self-reflection (in order to avoid the extreme attitudes like over-involvement 
RUOHVVLQYROYHPHQWLQWKHFOLHQW¶VSUREOHP6HOIUHIOHFWLRQLs needed to allow the counselor to go LQWKHFOLHQW¶V
world, to understand his/her giftedness and the problems within. The counselor is the one who validates the gifted 
child emotions, his/her image and the counselor assure him/her about the normality of their symptoms. The author 
also defines the counseling process using the counselor personality involvement, giving some assumptions: 
The counseling is for normal people; The counselors listen carefully to find out what the people feel and think, what 
they like and dislike, what make them confuse; The counselors could help people to feel better and to live more 
efficiently; The counselors could help people not to feel stuck anymore regarding any life issue; The counselors 
could help people make changes; The counselors could help people to prevent problems; The counselors could help 
people to discover and to assert their strengths; The counselors look for the good side of the people and they do not 
judge or criticize; The counselors try to help people to solve their own problems rather than to give advices; The 
counselors help people to make sense into dark, complicated situations; The counselors could give a secure support 
for the crisis; The counselor believe that, with little help, people could find solutions to overcome difficult situations 
and to go on. 
The counselor role derives from the rogersian approach, emphasizing the empathy and the unconditional acceptance 
capacity. The counselor has æ dynamic role, he use reflections, reframing and the answer clarification in order to be 
VXUHRIWKHFRQWHQWVDFFXUDF\DQGRIWKHFOLHQW¶VVWDWHRIPLQG7KHFRXQVHORUUROHVDUHFKDQJLQJLQWHUPVRIWKHOHYHO
of the intervention (at the beginning he is more active for evaluation and client instruction, whereas at the end his 
participation diminishes while the client take an active role). 
Barbara Kerr (2007) promotes a model which integrates the spiritual dimension and she named it as Season of 
change in counseling. The role of the counselor is to persuade the client to achieve his own goals and to find himself 
the way toward self-healing. The Kerr approach combines multiple therapeutic issues tailored to the specific needs 
of each client. The counseling relationship is very important, it is part from the counseling process and it implies 
authenticity, security, trust so that the client could overcome any resistance to change. 
 
2. Method 
2.1. The purpose of the study 
Our investigation was done through the survey and tried to figure out some answers for the following question: 
What are the perceptions of the teachers and the parents regarding the participation of the school counselor to the 
education process of the gifted children? 
The hypothesis tested was that the school counselor is a member of the collaborators team of the teachers / parents 
in gifted children education. 
2.2. The participants 
The sample comprised 641 subjects, 556 out of them were teachers and 85 were parents. The teachers are from five 
different regions of Romania and the parents are from the same region. In terms of gender 469 teachers were 
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females and 78 were male; in terms of specialization 265 were humanistic teachers, 103 were sciences teachers, 127 
were primary teachers and 52 were school counselors. The parents sample comprises 17 men and 68 women. 
2.3. The instrument and variables 
The variables of the study were: the dependent variables are the perception of the teachers regarding the 
participation of different educational agents to the gifted education and the perception of the parents regarding the 
participation of different educational agents to the gifted education. The independent variable is: the group (teachers 
and parents).  The instrument was a questionnaire and the respondents should have ranked the extent in which they 
consider the specified agents are involved in the gifted education using a scale from 1 to 7, where 7 means the agent 
is the highest involved and 1 means the agent is the least involved in gifted education. The analysis and the data 
interpretation were done by SPSS 15.0 for Windows. 
2.4. Procedure 
The study was conducted between January ±May 2009, and the participants were teachers and parents from different 
areas of Romania. There were assured the confidentiality of the answers for all participants. 
In order to verify the hypothesis we have applied the nonparametric test Friedman for pair variable and we have 
compared the importance extent of the outstanding collaborators in the gifted children education, first from the 
teachers` point of view, and second from the parents` point of view. 
For a better LOOXVWUDWLRQRI WKH UHVXOWVZHFRGLILHG WKH VXEMHFWVCDQVZHUVFRQVLGHULQJ WKHÄ´YDOXH IRU WKHKLJKHVW
LPSRUWDQFHDQGWKHÄ´YDOXHIRUWKHOHVVLPSRUWDQFHRIWKHVWDIILQYROYHGLQJLIWHGHGXFDWLRQ 
2.5. Results 
2.5.1. The teachers¶ point of view 
Accordingly to the results there are significant differences regarding the appreciation of the seven collaborators in 
JLIWHGFKLOGUHQHGXFDWLRQ>Ȥ2 (6) = 1565.618, p < 0.05]. This means that the teachers consider the most important the 
teachers team of the class (MR (mean of rank)= 5.74), then after the parents (MR = 5.52), the school counselor 
(MR = 4.80), the school manager (MR = 4.16), the inspector (MR = 3.28), the school doctor (MR = 2.76) and on 
the last other persons (MR = 1.73) (table 1). 
 
 
Table 1. The results of the Friedman test for comparison the importance of the main collaborators in gifted children education, from the teachers` 
point of view 
The collaborators The rank mean 
 
Friedman test results 
a) the school manager 4.16  
 
Ȥ2 (6) = 1565.618 
p =0.000 
b) the inspector 3.28 
c) the school counselor 4.80 
d) the school doctor 2.76 
e) the teachers class team 5.74 
f) the parents 5.52 
g) others 1.73 
 
2.5.2.  The parents` point of view 
 
Accordingly the results, there are significant differences regarding the evaluation of the main seven collaborators 
LQYROYHG LQWR WKHJLIWHGFKLOGUHQHGXFDWLRQ>Ȥ2 (6) = 258.126, p < 0.05]. This means that the parents consider the 
most important for the gifted education the teachers team of the class(MR = 6.57), then after the school counselor 
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(MR = 5.09), the school doctor (MR = 5.03), the school manager (MR = 4.62), the inspector (MR = 4.07), the 
parents (MR = 2.48), and at last the other persons (MR = 2.14) (table 2). 
Table 2. The results of the Friedman test for comparison the importance of the main collaborators in gifted children education, from the parents` 
point of view 
The collaborators The Rank Mean Friedman test Results 
a) the school manager 4.62  
 
Ȥ2 (6) = 258.126 
p =0.000 
b) the inspector 4.07 
c) the school counselor 5.09 
d) the school doctor 5.03 
e) the teachers class team 6.57 
f) the parents 2.48 
g) others 2.14 
 
3. Conclusions 
We could see within the participant collaborators at gifted education process hierarchy the counselor is on the third 
place from the teachers` perspective, after the class WHDFKHUV¶ team and the parents and, from the parents` perspective 
the counselor is situated on the second place after the WHDFKHUV¶ team. This is good news to see that the counseling 
services are recognized by not only the WHDFKHUV¶ community, but also the SDUHQWV¶ community. The counseling 
services could be a real chance for gifted individuals for growth and development of their strengths in a secure and 
non-judgmental relationship, face to face with a specialist. The results of the empiric study and also the theoretical 
issues revealed empower us to sustain the need of development the specialized counseling services for the gifted and 
talented children and youth, in order to make them able to give their best to the world for their personal 
accomplishment and for the society. They need to have the courage to be gifted in a warm and open relationship, 
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